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Summary

In October 2021, AcTinSite presented at the 2021 CHES Celebration of Scholarship
Learning Objectives. The Faculty of Medicine at the University of British Columbia
hosted this conference. Below you will find the abstract and PowerPoint presentation for
the conference proceedings.
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Abstract

Although the number of students with disabilities in health professions is increasing,
barriers in clinical/placement learning persist. The interdisciplinary AcTinSite team —
bringing together perspectives from design, geography, occupational science, nursing,
critical disability studies, knowledge mobilization, and more — set out to create a
comprehensive resource that might inform access in clinical placements for students
with disabilities. As part of the process to understand factors that the AcTinSite
resource(s) may need to address, in-depth interviews were conducted. Twentynine
participants — 4 placement coordinators, 8 placement supervisors, 6 access
professionals, 4 leaders in education (e.g. heads/Deans), 3 leaders in healthcare (e.g.
clinical educators), 4 students with disabilities — from two hospitals and two universities
participated. Transcripts were analyzed using a collaborative thematic approach. The
AcTinSite team found that clinical and academic educators and learners engage in
various forms of unrecognized labour to create access: putting in extra time, doing
emotional labour, engaging in relational work, and navigating complexities. This labour
is unrecognized and optional, and therefore its result — access — is inequitably
distributed. We discuss what aspects of this unrecognized labour should be re-valued
and recognized by our institutions as important aspects of teaching/learning, and which
aspects perhaps should not need to happen. Educators and institutions need to know
how access is created in placement education in order to promote diversity within our
professions.
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Introduction







Many Thanks to our 25
Participants

e Rl siiaarision s

Placement Supervisor 8 Nursing
Access Professional 6 Occupational Therapy
Student 4 Social Work
Leader - Education 4 Interdisciplinary
Fieldwork Coordinator 4 Other
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Leader - Healthcare




Analysis

e Analysis team reviews transcripts
* Forms 12-code framework (aka buckets)

Phase 1

Phase 2 e Coding team sorts 29 transcripts

Phase 3 J :AnaIySL? team.rewews each
bucket’, forming themes
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Findings




The Invisible Work of
Educators




Putting in Extra Time

Extra effort required to secure work integrated learning (WIL)
for students who require accommodations

Systemic change requires a daunting time commitment

No work time provided to engage in learning how to conduct
accessible WIL




1
People are stretched ... if we ... had more staffing to

do what we do in a more reasonable way, or we did
less with the staff that we have to allow that [systemic
change work] to happen in a more reasonable
way...That's | think how some of this change will
happen, but | don't think either is likely.”

—Ezra, Healthcare Lead




Engaging in Relational Work

- WIL relationships are high stakes

Building and maintaining trusting relationships with
people and institutions




14

It is important for departments and the access office to
have a solid rapport or relationship ... you really need to
work on... massaging those relationships.”

))

—Sarah, Access Professional

11




Navigating Complexities of Disclosure and
Accommodation-Dependent Access

o Labour-intensive disclosure process
o Right to equitable education
o Professional regulatory standards
e [nstitutional priorities
o Legal requirements




14

| felt a little challenged as to what would be the right thing

to do, but | obviously needed to respect her wishes and

not disclose anything ... | would have to, you know, give
[colleagues at site] a reason as to why we can't have a
specific patient population ... they would be like, oh, how 77
come?”

—Leah, Supervisor

13




Doing Emotional Labour

o Navigating the emotions the others

e Navigating your own emotions




1

The key | think in being successful working with

professional faculties is to not be obnoxious but to stand
your ground as well ... | think that's so much of the work

IS that nobody feels bulldozed ... sometimes you give up

a little bit here, in the end, you find a compromise, and |

think helping people to find that place where you can feel 73
okay.

—Jasmine, Access Professional

15
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Discussion




Mechanisms of Invisibility

Labour is rendered invisible when it is “obscured - and
therefore economically devalued - through cultural ideologies
of gender, race, class, age, sexuality, ability and more”
These Mechanisms Operate Through:

1) Hidden bodily labour

2) Workers' skills = natural/innate




Mechanisms of Invisibility: Hatton

Hatton describes sociocultural mechanisms by which labour is
rendered invisible when it is “obscured - and therefore economically
devalued - through cultural ideologies of gender, race, class, age,
sexuality, ability and more”

These Mechanisms Operate Through:

1) Requiring hidden bodily labour such as emotional and aesthetic
labour and identity work

2) Naturalizing and devaluing workers’ skills by constructing them as
natural or an innate ability to care, rather than as hard work or
expertise (Hatton, 2017)




Labour is Devalued by Hiding it

o Creating safe learning spaces

o Maintaining a 'secret’

o Hiding the labour of protection from ableism
o Naturalizing ableism

o Disability = Deficit to be hidden




Labour is Devalued by Hiding: Secert

e Some labour described by participants was literally hidden or
obscured
o Preceptors trying to create safe learning spaces by by
‘maintaining a secret’ by not disclosing information about a
student’s disability or access needs with colleagues in their
workplace.

e While the reality of ableism in many professions makes students
desire for privacy entirely understandable, the cycle of stigma is
perpetuated when the labour of protecting students from
ableism is hidden, reinforcing disability as a negative attribute to
be hidden and naturalizing ableism.




Labour is Devalued by
The Type of Labour and Who It is For

Relational work is devalued as gendered labour

Disability Narratives:
e Challenge

o Pity

e Tragedy

e Charity




Labour is Devalued by
The Type of Labour and Who It is For:
Summary

e Relational work involved in WIL placement coordination (such as
putting everyone at ease) is devalued as gendered labour

e This already devalued work was framed as more intensive when
coordinating WIL for disabled students

o Perceived as a more ‘complicated’ social exchange when a site
agrees to an accommodated placement for challenging student,
invoking additional invisible work from the educator

e This process results perpetuates narratives of pity, tragedy, and
charity in which the educator is taking them on because of
personal emotion response (e.g., feeling sorry for them)
(Garland-Thomson, 2005; Oliver, 2009).




Labour is Devalued by
Emotional/Care Work that Is Naturalized

o Asking for accommodations at WIL sites is framed as a "big
ask”

o Accessible education framed as a provision of
caring/"favours"

o« Work done out of desire and not as a recognized part of an
employment responsibility




Labour is Devalued by
Emotional/Care Work that Is Naturalized:
Summary

o In an environment of scarcity, there is trepidation around
giving sites a student with accommodation needs because
this big ask may threaten the relationship with a site

o Work of providing this education is seen as an act of caring
to be undertaken out of desire and not as a recognized part
of an employment responsibility

o Framing accesibile education as a provision of
caring/"favours” disregards Disabled students contributions




Labour is Devalued by
Pushing it ‘Outside’ The Workplace

e Invisible work is devalued and not
institutionally supported

« When educators are not provided resources to be part of
creating accessible HPE, the work they might choose to
do is rendered invisible




Labour is Devalued by
Pushing it ‘Outside’ The Workplace:
Summary

o« When work is marked as invisible and pushed out of the
workplace it is devalued and not institutionally supported

o« When educators are not provided sufficient time and tools
to be part of creating accessible HPE, the work they might
choose to do - such as searching for resources - is
rendered invisible (Hatton, 2017)




Impllcatlons of Invisibility

Invisible labour can easily be:
Exploited
Inadequately Recognized

Improperly resourced/compensated by the institution
Accessis inequitably distributed
Disabled students must depend on benevolence and the
willingness/capacity of individuals to support their access




Implications of Invisibility: Summary

e When labour is described as something the employee
naturally wants (or should want) to do for reasons other
than wages, it can be exploited, inadequately recognized or
and improperly resources or compensated by the
institution.

o Because theinvisible work of accessis not institutionally
supported and depends on the “altruistic” motivation of
iIndividuals, its result — access—is inequitably distributed.

e This individualizing system means that Disabled students
must depend on benevolence and the willingness/capacity
of individuals to support their access.




Valuing The Work

o Within a particular institutional context, access should
not depend on care

o Infrastructure and resources should be in place to
produce access to education without the vulnerability and
unevenness

o |nstitutions need to resource and revalue this labour
o Educational institutions must recognize the value of JEDI

(justice equity diversity inclusion) work




Valuing The Work: Summary

o Within a particular institutional context, access should
not depend on care.

o Infrastructure and resources should be in place to
produce access to education without the vulnerability
and unevenness

o Institutions need to resource and revalue this labour

o Educational institutions must recognize the value of JEDI
(justice equity diversity inclusion) work, including the
work of creating access in an environment that is not
designed for the widest variation of human body-mind
experience
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