Foreign influences on Japanese and Chinese higher education: a com... http://hep.oise.utoronto.ca/index.php/hep/article/view/572/650

Higher Education Perspectives, Vol 1, No 1 (2004)

HOME ABOUT LOG IN REGISTER SEAR CH CURRENT ARCHIVES

Home > Vol 1, No 1 (2004) > Zha

Font Size:

Foreign Influences on Japanese and Chinese
higher education: A comparative analysis

Qiang Zha

hep.oise.utoronto.ca, volume 1, issue 1, 2004, pp.1-15.

Abstract

Two forces shaped Japanese and Chinese systems of higher education. These include the impact of foreign influences on the
basic academic model; and the indigenization of the universities as part of the national development processes that took place in each
country. Japan and China share significant similarities in the patterns and process of their adoption of foreign influences. This essay,
however, discusses through comparison the underlying differences behind the perceived similarities between the two countries in
borrowing and adopting foreign forms of higher education. The author argues that Japan followed a bifocal approach to the
appropriation of foreign ideas in relation to the development of its higher education system. China, in contrast, adopted a go it alone
policy, as it was unwilling or unable to abandon some of its deeply held traditional beliefs. The author therefore concludes that Japanese
higher education succeeded in drawing a distinction between imported innovations and original ethos, while Chinese higher education
failed to adapt innovative foreign models to its traditional patterns.

Rsum

Deux forces principales ont contribu la formation des systmes denseignement suprieurs de la Chine et du Japon. Elles comprennent limpact des influences trangres sur le
modle acadmique de base, et lindignisation des universits lintrieur du processus de dveloppement national de chaque pays. La Chine et le Japon partagent des similarits
importantes dans leurs tendances et processus dadaptation des influences trangres. Cette rdaction discute laide dune comparaison les diffrences sous-jacentes derrire les
similarits perues entre les deux pays en empruntant et en adoptant des formes trangres denseignement suprieur. Lauteur affirme que le Japon a suivit un approche bifocal
lappropriation des ides trangres en relation au dveloppement de son systme denseignement suprieur. Par contraste, la Chine a dcid de faire ~cavalier seul~ puisquelle ne
voulait pas ou tait incapable dabandonner certaines de ses croyances traditionnelles fondamentales. Lauteur conclue donc que lenseignement suprieur au Japon a russit

Jaire la distinction entre des innovations importes et lethos original, alors que lenseignement suprieur en Chine na pas russit adapter des modles trangers innovateurs ses
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Introduction

WO BASIC FORCES shaped the hpanes and Chinese higher educationsystems These include the impact of fareign influences on the basic academic nodel, dong
with the indigmization of the wniversties as pat of the modernizaion process. The two countries share significant simihrities in the paterns and piocesses of
adoption of fareign influences. Japan chos a variety of extemal influences afier the Mdji Restoraton mn 1868, anong which the German impad remmined the
greaest, wtil the United States tried © reshape Japarese insttutions after World War I (Akbach, 1979, p. 28). China was sibjected to significant foreign influences
from Germany, France Britan, Japanand the United Staes in the early Republican period. k later came to fava European modes, which wer strongy domimted
by the German artculation of academic arganizaion. This continued hroughaut the Republican and Nationdist paiods, & well & the 1950s when China carried out
a tctal reaganiztion o its higher education system in cbse imtation of the Soviet pattern which itself incluced German feawres[i|(Hayhce, 198%, p. 20). Thetwo
courtries, which both upheld the Confician tmdition, were never formally cobnized. It is therfore far to say that they used independent judgment n adopting foreign structres
and models of higher eduwcation.

However, these similar patterns and processes led to very different results for each country. Japan has become an advanced scientific
power, with a highly developed university and research system. It is now one of the worlds most important academic systems, while
China remains peripheral to global centers of excellence in higher education. This essay takes a comparative approach towards
understanding the underlying differences behind the perceived similarities between Japan and China in borrowing and adopting foreign
higher education ideas. As it is impossible to fully explain the adoption of foreign models in both countries in this short essay, specific
periods of time are chosen from each country to contribute to the discussion.

Foreign models of higher education were adopted in different modes in Japan and China depending on the period of time
under discussion. The first is the window-shopping][ii] mode in which complete freedom was retained on the part of the recipients, Japan
and China, in selecting any one of a number of foreign models. The second is the involvementifii] mode in which a specific foreign model
was appropriated by each of the two countries, whether on a voluntary or involuntary basis. In the history of Japanese and Chinese
higher education, the first examples of the window-shopping mode occurred respectively in the late nineteenth and early twentieth
centuries, within the periods of the Meiji Restoration in Japan and the early Republican China. The involvement mode would be best
illustrated in the post-World War II Occupation period in late 1940s in Japan and early post-revolutionary period in 1950s in China. In
the following section the author uses as categories of comparison and analysis the window-shopping mode and involvement mode on the
basis of those periods of time concerned.

Window-Shopping by the Japanese Meiji Government and by the Chinese Republican Modernizers and Nationalist Reformers

HE PROTOTYPE OF MODERN Japanese universities, the Uhiversty of Tokyo, was created in 1870s by the western-oriened Meiji Government. As an indspensable
sub-cepartment of the then Japarese buraucracy, the Univesity of Tokyq essertially the model ofthe modern Japanese wiversties, traces ts orign back to andent
or medieval Chiese insitutions, rathe than to he medieval protatype fran which mest Westem univessities oginated (Nakayama, 1989, p. 98-99) The teaching
and admnistrative staff of the universty were actally govanment employees of the Mnistry of Edication As Nakayama explains this often conflicted with the
free and selfgenerating inellectwl activity of ficulty members (1989, p 99). The Univesity of Tokyos faculty-department stmcture was modded afte the
depatmental hierarchy of bureauciatic machnery, making interdepartmental mobility of both teachers and students extemely difficult (Nakayama, 1989, p. 99).
What is partcularly fiscinatng is the fact that these features of the modern Japanese university buraucracy, derived fiom the Chinese tradition, are in faa gill
problems facing airrent higher education in China while tey no longer plague Japanese higher edwation.

Around 1870, the Meiji Government examined Western educational literature as a means of identifying and adopting the best elements
of each model into its own system (Amano, 1979, p. 12-13). On the basis of these investigations, a crude plan for imitating Western
educational systems was formulated, and in order for this to be implemented the Japanese government sent students to study abroad in
a variety of western nations. In the 1870 draft rule for sending students abroad created by the Meiji Government, the following catalogue
identifying the subjects that different countries excelled in was created:

Britin: machinery, geobgy and mining, sted making, architecture, shpbuildng, catle faming, commerce, poa-relef;

Frarce: zodogy and botay, astonomy, mathematics,physics, chemistry, archtecture law, intermtional relations, promotia of piblic welfare;

Germany: physics, astroomy, geology and mireralogy, chemistry, zoology and totany, medicire, phamacolagy, eduwatioml sysem, poltical science, ecoromics;
Holhnd: irigaton, arditectue, shipbuildng, pditicd scierce, ecanomics poortelief;

U.S.A.: industrial law, agriculture, cattle farming, mining, communications, commercial law (Nakayama, 1989, p. 100).

A reading of the history of nineteenth centuty wience indcates that the Meiji governmens assessment of the intelectual expertie of the various cowntries was largely corect.
This is gererally how western scienee was imported to Japan during the 1870 and 1880s. The influence of each courtry upon Japarese higher education comresponded with the
disdpline in which that paticular county excelled. The German influerce, fa exanple, wa seen in malical schools and later in law schook, the British in engineering
eduation, and the Frendh in the early law chools (Amang 1979, p. 12-13).

It became clear to the hpanese that they needed to find an appropride model of higher educaion in order to apidly develop a university system suitale specifically far their
national devebpment. The hpanese governmert decided to draw fiom elemens of the German university since nineteenth century Gamany was cloe to Japan in terms of its
goak for sodal and economic develgpment (Altbach 1979, p 28). I 1881, the Meiji Governrment dedded to tansfam its irstitutonal madel, which was a mixture of influences
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froma varety of western countiies, toa strictly Gaman madel. This wasnot only becawe the German wiversty was seen to be one of the most imovative in al of Ewope at the
time but alo becuse the Japanes gowernmert admired the modern German governmert buraucracy, which was dominaed by law schod graduates, and wished to copy it
(Albach, 1979: p28; Nakayama, 1989, p 103-104). Thus it was ultimately primariy the German model of higher education which impaded Japanese higher edication during the
time of the Meiji govermment.

The German madel cortinued © dominae Japaese higher eduation wntil theend of Wald War I Yet, while this is true a doser irspection of Japaese higher eduation during
this period will show that the applicaton of the German model to the Japanese cantext refkcts in many ways differences fran the German mocel. In other words, the Japamese
sysem, becawse of its cultwral context, was not an exact repliation of the Gaman sysem. The bast sructwe of the Japarese univasity in 1890, for exampk, consiged of six
schools. They were hw, humanities, scienee, techmlogy, nmedicire and agicultue (Nakayama, 189, p. 1®). Whie this arangement was borrowed from the faculty structue of
the madern German universty, a noteworthy difference is that in the Japaese university scence was independent of the humarnities (philosophy). The subjcts had not yet been
sepaated n ningeenth century Germany. In aldition, the taditional vecationd subjects ofthe modern applied diciplires, such as technology and agriculture, were, in contrag to
the =t up of wesern higher educaion at this time, elevatad to the uniersity status. Sme schdars argied that tis was because the utilitaian maerialis Meiji Governmert had
evertually incorpaated American, Brifish, and even Fench madels wihin a predomimantly German prototype theréby creating uniquely Jpanese instititions (Nakayama, 1989 p.
104, Wu et al., 1989, p. 164) Japan was thus able to tuild a paticulady Meijitype of ingitutional paradgm, which was instumental in hpans development as a major power.
This develepment also facilitaed the trainng of anew generaton of tureauaats who gave shape to Japans modernizaton.

In contrast to Japars active approach the window-shopping mode cccurred passvely in twentieth century China. The masionaty mowement introdued to Chim a variety of
wesern university madels though the creation of missimary ingitutions. Exanples of Anerican ©orms devdoped in the Tsinglua Univesity, the German Himboldian patern in
the Peking Unwersity, the German Tehnische Hochschuk fomat in the Tongi University, and the Frerch madel in the Aurare University (Hayhoe, 1989a, p. 15). With the
abolition of the imperial examinatn systan in 1905 the popularity of missbnary higher edwation anong Chinese youh grew erormoudy, and with it the number of missimary
insitutiors. In 1917, missnary cdleges and univasities accourted for 80% of the Chinese higher education instituions. By 1921, China had only one mtiond univesity (P&king
University), one provincial wiversty, and 5 pivate universities. In cortrast, there were 16 missimary coleges and universties in all of the mgor Chinese cities Zhou, 188, p.
93-H).

Under the crumbling republican and warlord regimes prior to 1927, most of the missonary ingitutions were chartered with American state governments and headed by American
misdonary presdents (Hayhoe, 1989k p. 34) Fom 1919 onward an Assodation for Chistian Colkges and Univessities regilated academic standads for all of the ingitutons.
Evertually, most were funded on the Amarican side by the United Beard for Christian Higher Educatin in China which was based in New York Cty (Lutz 1971). This exphins
howthe American liberal arts wllege became the daminant model introdwed by these mission insttutions (Hayhce, 199b, p. 34). In contrast, the Chiness modemizers of the late
Qing and early republican perods did mot look © the misionary format of higher education for inpiraton for thdr refoms. Ther own corception of change for higher educaion
condsted of a deep-rooked hostlity toward western econamic and politcal daninatian, thus reflecting the poltical temperaure of this time period.

Out of the corfidence that western techniques could be absoibed inb a revitlized Confucian empirg enablig it to deal effectively with forign inaursions the Chinese modeled
ther educatonal refom legislaion of 1902 ard 1903 closdy on the Japaese educdion sysem of the time, which, inflienced in tun by the German madel, seened to offer a
formula for modemization that allowad for he presrvaton of Confucian valwes. Zhang Zhidong, a active schohr-buraucrat at the time who played an importart role in drafing
this legislaion, is well known for the sbgan Chirese leaming as the essence, Westem learning for its usfulnes, which giided the overall thinking behind ths legislaion (Ayers,
1971, p. 159-160, 253-254). The idea seems to hawe been that Western kmowledge which was divided epstemobgically into spedfic areas of expertse, should be mastered and
applied to specific purposes while a Chinese essence fiould remain at e core, directng the clhoice and arientaion of those purposes. The Imperid Univesity, founded in 1898,
wasat this point modeledsomewhat afta the Universty of Tdkyo, cbsely linked © the Ministry of Education and supposed © have a kind of supewisory role over all kvels of the
eduation system.

As with Japan during the Mdji era a growing number of Chinese sudents were beng sert abroad to atend fordgn inditutions of higher education The first graup conssted of 120
yourg boys sert to the United Staks beween 1872 and 1875, and continied with small mimbers being sent to European courtries. It culminaed in what was almog a mass
movement ofstudy to Japan between 1900 and 1911. By 1906 there were 7,283 Chinese student and intellectuals in Japan pursiing various forms of higher educaion, he majarity
preparing to be teaches in the modern institutions that were fomed after the legishtion of 1902 and 1903 (Abe, 1987, p. 7379, Chen & Tan, 1991, p. 686-689). The large
number of returnees from Japan was an impottant channel of inflience. In this way, the Japanee achievements and madels had a dommant influerce over practicd Chnese
eduational thirking. It ako popelled the creaton of a modern school sysem duwing this period (Bastid, 198, p. 44-50). Ulimately however, the Jganese influmces were
abandoned when the threa of Jgpans mperiaism beame mae and more evident.

By 1910, there were only three government wniversties in China. They were oriened towards studying classcs and techndogies (Hayhoe, 198%, p 38). Most modern Chnese
higher education durng this period was carried out in gentrysuppored cdleges, provincial higher education institutiors and missonary insttutiors. In this periad of political
confiision, edwators faund themsdves with the greater capacity to participate in the decision making process. This led to the new educatonal legidation of 192 and 1924, in
whidh a new set of standads, as ¢pposedto educaional aims, was put ©Orward. Such stndards were developed following the American university model. The characterigics of this
type of higher education involvad adapting to the evolution of society, mbscribing to the mtion of education for life, universaliang access to educaion and being flexible in
giving spaee to bcal intiatives. Al higher educaion irmstitufons of adequae academic stndards were © be caled unwersities, whether their curiculun was troadly academi or
spedfically professonal. As a result, the number of institutiors calling themselves universties grew fom 8 in 1917 to 35 in 1923 (Hayhce, 1989b: pp39-40) I spite of limited
funding and chaotic politicd conditions, this was a peiod when Chinese univesities Hund a modern idertity, as ficulty and students supparted the kinds of sdentific study which

would contibute to the needs of natonal development.

With the accesson o the Natimalist Party to power in 1927, the new gowrnment wished to see a schdarly communty which usd it intdlectud autority to sypport and
legtimize te political orcer in an urcritical way. Itlooked © Europe for ideas about reform, and prepared for the greater ntegraton of university faculty into the bureaucmacy.
Thusin 1931, a League of Natiors Missim of Expats, which conssted conpletely of European expats, was invited by the Nationalis Government to do a thorough review o all
aspects of the Chnese eduation sysem. They made the following recanmendations for reform: the estblishment of academic chairs in place of the cdlege and departmental
orgaization, clear nationd piocedures for monitoring all academic appointments, and a comprehensive examination at the end of each universty piogram to ensure a tasic
foundation in a disdpline. In the legislaton passd between 1933 and 1936 many of these rcommendations were adopted, rsulting in a geater measure of centraized
govanmentd control over higha eduation.

The European model, however, poved to be a two edged sword in the hands of the Chines gowvernment Whie it contibuted to modern Chines scholarly devebpment by
impoving e qudity of science and scholaship, e Euopean model ako echoed, in certain ways aspeds of e Confician traditon, which the Nationaist Governmert wishad to
use to is own politcal ends. The strict faalty appointment canditiors, and the regimentation of a standad examinaton at exit, enablad the govermment to hide politcal
repression under the guise of academic requirements. As wiversty irtellectials became more and more criticd of the Chinese govemments inadequate resporse to Japaese
aggression, and its faiure to address fundamenta problens of rural developmert, it respanded with increasingly repessive academic and adminigrative policies The conflict of
the scholady community with the Natinalist regime evenually constituted one asped of aset of conditions that favored the final victary of tie Comnunist Party.
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Involvement with the American Model in Post-War Japan and with the Soviet Model in Post-Revolutionary China

VEN THOUGH THE POST-WORLD WAR II Occupation Forces conssted of representatives of everal Alliad powas, the ocapation of Japan was adminisered
almog exclusivdy by the United States Thus the model for post-War eform with respect to a varety of pwblic instiitions was purdy Anerican Extaordinary
pressure came from the Ocaupation Forces for replacament of the existing Japanse higher eduwation system with the Ameican model. Fdlowing the
recommendatins made by the American Educaional Mision, the Occwpation Forces introdiced a eries of measwes to the Japanese gvernment to carry out an
educaional reform, among which democracy, decentralization geneal education and lay contol signified typical Amerian style.

In pre-War Japan, cdlege graduates conprised fewer than 7 percent of the corresponding age cohort (Nakayama 1989, p. 106) and hence Japanese educafon was
natually elifist in nature The Anericars stongly urged the hpanese to expand their higher educaton sector to the exent that each of the 46 prefectures woud have its own
university (Kitamum, 1979, p. 6-68). In pite of the economic hardshp that prevailed afier Japars defeat in the War, a significant expansim of expensve higha educaton was
proposed by the Ministry of Edwation Many senmongakko, jmior profssiond oolleges, and normad shools took advantage of this opportunity and sought to raise their sttus to
university level. As a resut, 201 univesities and 149 junior cdleges were crated in place of the 45 universities and 177 colkges tha existad before the War The admission rate
to wiversiies and junior colkges ncreasad to 17 percent of he appopriat age whort by 1955 (Kitamura, 1979, p.67, Aimoto & al., 1993, p. 163)

It is probably fair to say that had the eltism of pre-War Japanese universties still continued in the 1960s and 1970s higher education would have become obsolde in the face of
the rapid growh of the cowntrys ecanomy at the time. In adlition, the studert revols of the late 1960s in wedern industrialized courtries were interpreted to a certain exent in
Japa as being due to owvercrowding in univesities. In this sens, Japan suffered les than its Eurpean courterpars, because the expansion had started earlier and facilities were
more adequae.

The Occupaion Forces were also erthusiagic about irtrodudng the Amercan ideal of genaal edication (Nakayama, 1989, p. 108), in which the tinity of course
arrmgementhumanties, socid sdences and natwal scienceswas adoped. This innovaion stood in contrast to the original Japarese set up whereby the univesity curricula was
designed for the education of spedalists With the pressure fom the Occwpation Farces, the hpanese translatd this trnity ided into pradice, by creating a sysem wherey the
firg two years of university consised of a gereral edwation. This ideal was taken furher late on, when the University of Tokyo created a new faculty n the Colkge of Gereral
Eduation, where a new program of general education was desgned and experimental interdisdplinayy subjeds such as area studes were incorparated (Nakayama 1989, p. 110).
The Americans viewed the Japanes pre-war educaional systemas one hat wastoo centalized, and tus proposed in 1947-48 to dekgate swperviory power of uniersities to bcal
prefctural eduwationd cammissias, like the state univarsities in the U.S. This move was met with strong oppositin fran the Japanese policy makers as they fdt that local
governments ad neither the expedence nor the resources to hande matters of higher eduation (Nakayama, 189, p. 107). I the face of this ¢ppositon, the Occwation Faces

gaveup onthis Bsue.

In additon to the centmlizaton of the Japarese educaton system, the Americans viewed the irternal govemance body in mgor hpanese uniwersities, referred to as Faalty
Conferences as too omplacent and isolationist. Therefore, in 1950, the Americans poposed © introdice the Anerican syle Board of Tristees as the govaning body of Japaese
national universities (Nakayama, 1989:1p.107-108). This time an even stronger oppostion came fiom the Japanse, and findly the propesal to create a boad of trustees for the
Japaese universities was withdrawn. Coansequently, the hpanese did not duplicae the American university sytem, but carefully planed the indgeniztion of the American
modd, adapting it to suit Japmese natonal needs and realities. After the withdrawal of the Occupation Forces in 1952, the Ministry of Edwation gradually regined cortrol of
higher education. Instead of returning to the old pre-War model, which was established in the lae nineteerth century and in need of a reform to meet the new demands of the
midtwentiegh century, it intiated the process of internalization (n other words, domestication of the external American model) to absorb useful elements from the Ameisican
modd and avoid hose which were incampatibk with the Japanese culturd and social context (Kobayashi, 1979).

All of these resultad in a Japanese higher education system tha weflects same elemens of i nineteerth-certury origis as well as consicerable qudities fron American higher
eduation. It is currenly a very large and divese system composed of both highly selectve and mas aiented wiversties. These many secors do not simply exist side by side
with a party of eteem. Rather, they awr placal within a hiearchial ranking, that orignated in the nineteenth certury wih the governments irtention to tran a highly
competent elte at the imperal universities (Arimoto et al, 1979). This intenfon was insttutiomlized and has perssted and conditionad the rest of the sysem even as diverse
secbrs have emaged and the sysem has sweled greatly. The Japanese degree of mmopoliztion of elie pacement by a snall peak of the hierarchy can be parallded in the
Westonly by the Oxford-Cambridge top of the British sysem, which is «ill gaffing the Biitish cabinet and the upper echebns ofthe cwil sewvice.

Whik post war-Japan, encouraged by the Occupation Forces, refamulaed Amercan foms of higher edication to suit heir own indigenous sysem, Chinese pdicy malers reacted
in a differmit manrer to their new politial ciraimstances. In China, when the Communst Party achiewved vicory in 1949, the new leadershp viewad higher educaton witha new
poltical vision. A decison was made in 1952 to reorganize Chinese higher educaton in imitation of the Soviet model. Within this modd, the MarxistLeninst idedogy
guamnteed training to individuals to erve the djectives of a sodalist stite. The mheried educatonal system fran the Natbnalists was not sutable to the new government as it
wasviewed as borowed fom Wesern imperialists.

Between 1950 and 1960, a tatal of 1,260 Soviet educatos were sent to China, among whom 654 worked as consultarts assisting in the oiganizational aspects of higher educaion
refam. The remanders saved as facuty members teaching an Chinese canpuses At the same time about 7,324 Chinese schdars and students completed ther fudy progams
with proper qualificatiors in the Soviet Union (Orleans 1987: p.188). In the light of he Sovig artiailation of the socialst higher educaion system, & Hayhoe explairs, a mixture
of pesisting fatures of European academicism, most notable in the conceeption of a comprehensive university as an institition dewted to pure cience and arts disdplines aly,
and socidist economt planing which decread the clos integratin of all professonal trainng ino the devdopment plars of each major economic and buraucrafic sactor
(1989b, p. 45). Chinas existing 207 higher nstitutons were disnantled and dl private and missnary wniversties were ressorbed into 181 new instititions

A newly estalished Ministry of Higher Education drectly adminigered 14 compréhensive universties. These universities tock up the tasic art and sdence degartmerts of al the
old mstitutions to produce strong departments which were @le to pay a lealing rok in advancing these disdplines The ministrys rew innovations dso inchided 6 mgor teachers
universities, which had both department of education and fne arts in addtion © basicarts and science depatments, plus about 10 most diginguished polytechnic univasities and
a small nunber of foreign language fine arts and physdcal educaion insttutes. Ancther 28 engireering universities belongad to other centrd ministres sich as metallugy and
machine building, while 26 agricultual institutes, 29 medial insttutes, 4 institutes of poltical sdence and law, and 6 institues of fimnce and eonomic were administered by
ther respective central ministies. In addtion, there were some teacters cdleges adminigered by the provindal higher edication bureais.

The Ministty of Higher Eduation was alsoresponsble far making detailad and naionally standardized curricuar plars in support of e projected manpower reeds for each sector
and sub-sedor of the economy. It regulated the preparaton of eaching plans for aset of narrowly defned specializaions which gew from215 in 1952 © 323 in 1957, as more and
more specifc defintions were given to marpower pofiles (Orlears, 1987) The teaching plan for each specidization included the pupose of formation, the arganizaion of ime,
the stucturing of all the requirad courses and the arangenent of the teaching enviromment. It was suppementd by detailed caurse outlnes and standardized textbooks which
ensuwed high academic and political standards thoughou the cowntry. Wihin each instiution i was the specidization, rather than he depatment, which was the mog impottant
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academic unit, and its entrants progams and gradwate jcb assigiments were dl centally regulaed.

The reformed gstem was designad to prodwe technicd experts who would be sbtted into appropriate lifelmg posts within the socialist gvernmental bureauaacy, and were
expected to apply their kills to sccialist modernization, wihout beng critial of the sysem. Its stmcture and the organization of knowledge both contibuted to and reflected a
sene of rigdity and was a reflecton of he whok socigolitical sysem. Not only wer classfication and faming srong, tut a hierarchicl strudure of curricuar knowledge, with
the highest prestige going to pure felds, was also present.

Some sclolars argue tha, m a deepe level, this autharitarian regimentaion of the higher educaion system reflected the persstence of Confician knowledge patterrs. These
paterns exalted pure chssicalknowkdge and made all oter aras of knowledge in applied xientific fidds subordinae to it In ths case however, Marxsm-Leninism eplaced the
Confiician dassics as the knowkdge of the highest prestige and all foms of learning subordinated to it (Hayhoe 1989a p.20, Orlears, 1987, p.184-185). Neverheless, the
Soviet-inspired higher edication systan playad a majar role in Chims rapid indusrialization n the 1950s by produdng a hrge number of technial persoonnel. On the ather hand it
tended towards sterility. After the Siro-Soviet dispute, however, Soviet mtterrs of higher edwation were viewed as dementsof Soviet pendration and efforts were this made first
to madify the Soviet nodel and then to develop a adical approachithe Culural Revolutionto detach compktely fiom Sovig influmces. This was dne through the dsmantling of
the existing intdlectua systan in hopes of creating truy independent insttutions This proved ultimaely umsuccesful and some would say disastrous

Conclusion

COMPARISON OF THE HISTORICAL development of higher educaton in Jgan and China reveals how ther different appoaches to foreigh modcels of higher

eduation have impacted thdr higha educaion and even thdr episemologcal sysems. Jgan folbwed a bifocal approach to borrowing fordgn ides and

devdoping s higher educatin system, looking both to he foreigh models and to its own earlier patterns of univerdty devdopment while Chna adoped a go it

alore policy, unwilling or unable to @andonsome of deeply held tmditimnal beliefs. Thus, Japanese higher education has followed a unique couse of development

by adoptng a vaiety of freign modds while establishing its own indignous organzatimal dructwe. I cantrast, China was less uiccessfil wih their

expaimentaion with a number of foreign models and a radical indigenous approach. The Chinese have now eturnal to the window-shopping approach with the
West for ideas about academic devdopment In other words, Japanese higher edwation sicceedad in drawing a distincton between impated inmovatis and orginal ehos, while
the Chinese failed to adat innovative foreign models to thdr traditional pattems. Comsequendy, Japan wasable toborrow a numba of higher edwation ideas fiom otha counties
and adapt hem to it Japanese mtiond needs while China was expesed toand adopted arange of foreign infliences over tine and that confusion conflict, and at times, faiure
hasbeen pavasive.

The German sodologis Max Webea identified a lack of raionalization as the major obstade to Chims madernizaion (Weber 1964). This can be applied to Chims higher
eduation dvelopnent, in which the moml or politicd concan alway made it imposible to forma clearly unified policy for the directon of educatimal and scientfic
devdopment along with the adoption o foreign ides. Within Webers franework the mtionalization of the state often resuked ina defnitive separation ofthe spheres of science,
mordity and culure. He argued that it creaed the socid condtions needed for the emergence of an impasonal and fuly calailable system of ratonal law. Thisin tum prevented
socnl lag from occurrng when tradtional belief hamper the introdiction of new insttutiors from outsice the society. Folbwing this theory, Japan has folowed a ratonal
appoach in adieving suceess, not only in relaion to higher education but also with respect to varus other aspects of society. Chna cauld bhme its resistane to the full

ratbnalizaion of the sate far the failure in its modemization process, nat only confined to higher education.

As the Culturml Revoluton in China saw a stong revival of moral fewvor, it is daibtful wheter it really dissoved Chinese Confician tradtions. Thus, whie China row truly
attends to imovatin in higher eduation wihout the emotimal or political dbjection to foregn infuence in the semicolonal period, more atention should be paid b persiging
paterns that might be antithetical © those foreigh modds and innovatons recessaty for ceveloping certers of excelence n Chinese higher edwation.
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[i] Some sort of periodization is needed in laying out of this complexity. The first one, the late Qing period, is roughly between the 1860s and 1911, when the
traditional institutions gradually faded out, and modern universities and colleges developed, while the legislation was designed to integrate attractive external patterns
within an explicit and persisting set of Chinese definitions. The second one, the Republican period, is from 1911 to 1927, a time of revolution followed by near anarchy,
which gave considerable space for experimentation at the levels of policy, legislation and practice in higher education. In many ways, the May 4th Movement of 1919,
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the center-point of this period, was more important for the establishment of modern universities in China than any other single event. The third one is the Nationalist
period (1927-1949), the first unified political context in China, when universities were seen as essential accoutrements of state building. Post-revolutionary Chinese
higher education development (1949-) exhibits a mix of East-West interactions. The new Communist government simply replaced various Western institutional and
curricular models with Soviet ones in 1950s. After the Sino-Soviet dispute, efforts were made to modify this model and develop a distinctive Chinese approach to higher
education. However, these experiments proved unsuccessful and were followed by the massive disruptions of the Cultural Revolution (1966-1976). In the most recent
period (1978-), China has again looked toward the West for ideas about academic development and is currently engaged in a process of significant higher education

reform.

[ii] This rhetorical term is used to indicate certain limitations in understanding and replicating Western institutions, because universities are so deeply rooted in
tradition that many of the culture-specific elements are filtered out of newly created non-Western institutions. Consequently, the adopted model often exhibits

indigenous traits as well as the most up to date trends, which have not yet found their way into Western institutions.

[iii] This rhetorical term is used to indicate that ties are very close between Western and non-Western countries as evidenced by the exchange of faculty members and
students, and similar degree programs, etc.
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