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Agenda	
  
	
  
•  Student	
  and	
  instructor	
  tacit	
  assump0ons	
  about	
  academic	
  

skills	
  
•  Literature	
  review	
  
•  Focus	
  groups	
  with	
  instructors	
  at	
  York	
  (Summer	
  2012)	
  

	
  
•  Implemen0ng	
  what	
  we	
  have	
  learned	
  

•  Collabora0ve	
  programming	
  models	
  (Learning	
  Commons/
Teaching	
  Commons)	
  
•  Course	
  Design	
  @	
  York	
  
•  SPARK	
  (Student	
  Papers	
  and	
  Academic	
  Research	
  Kit)	
  

h)p://www.yorku.ca/spark	
  	
  



Entering	
  the	
  academic	
  culture	
  
	
  



Our	
  research:	
  AIF	
  project	
  
	
  (2012)	
  

•  Literature	
  Review	
  
	
  

•  Focus	
  Groups	
  



Literacy	
  studies:	
  Highlights	
  
	
   	
  

•  Academic	
  world	
  as	
  discourse	
  community	
  
	
   	
  -­‐	
  “ways	
  of	
  being	
  in	
  the	
  world,”	
  Gee	
  
	
   	
  -­‐	
  language	
  shaped	
  by	
  social	
  context,	
  Bakh0n	
  

	
  
•  Developing	
  a	
  ques0oning	
  disposi0on	
  

	
   	
  -­‐	
  affinity	
  with	
  liberal	
  educa0on	
  goals	
  
	
  
•  Vygotsky’s	
  no0on	
  of	
  internaliza0on	
  of	
  observed/enacted	
  social	
  

prac0ce	
  

•  Appren0ceship	
  model	
  
	
   	
  -­‐	
  observing,	
  doing,	
  simula0ng	
  actual	
  work	
  of	
  academics	
  

	
  
•  Content	
  area	
  literacy	
  &	
  disciplinary	
  literacy	
  



Library	
  literature	
  
Faculty	
  concepBons/culture	
  
	
  
Expert vs. Novice Researcher 

Faculty members often operate in 
“expert researcher” mode when 
designing assignments, giving 
instructions, and setting expectations 
etc. 

  Leckie (1996)	
  
	
  



Higher	
  educaBon	
  literature	
  (Haggis,	
  2007)	
  
	
  

Problems	
  in	
  current	
  pracBce:	
  

•  Academic	
  literacy	
  usually	
  fostered	
  through	
  “supports”	
  
by	
  academic	
  services	
  

•  Supplementary	
  (extra-­‐curricular)	
  not	
  embedded	
  

•  Cause	
  of	
  “problem”	
  located	
  within	
  individual	
  students	
  

•  Deficit	
  Model	
  (remedial)	
  



Higher	
  educaBon	
  literature	
  (Haggis,	
  2007)	
  
	
  

Suggested	
  basis	
  for	
  innovaBon:	
  	
  

•  Sociocultural	
  ideas	
  of	
  learning	
  (appren0ceship,	
  intent	
  par0cipa0on)	
  

•  Developmental	
  and	
  systemic	
  

•  Academic	
  literacy	
  embedded	
  within	
  curriculum	
  

•  Academic	
  literacy	
  taught	
  within	
  disciplinary	
  contexts	
  
–  -­‐	
  Discourse	
  communi0es	
  

•  Process-­‐oriented	
  
	
   	
  -­‐	
  Metacogni0on,	
  Reflec0on	
  



Coonan	
  and	
  Secker’s	
  
Literacy	
  Curriculum	
  –	
  Ten	
  strands	
  
	
  
1.   TransiBon	
  –	
  expecta0ons	
  in	
  higher	
  educa0on	
  
2.   Independence	
  –	
  developing	
  strategies	
  for	
  learning	
  
3.   Academic	
  literacies	
  –	
  reading,	
  wri0ng,	
  cri0cal	
  analysis	
  
4.   EvaluaBng	
  informaBon	
  sources	
  –	
  experts,	
  material	
  
5.   Finding	
  resources	
  in	
  your	
  discipline	
  –	
  databases,	
  people	
  	
  
6.   Management	
  skills	
  –	
  0me,	
  notes,	
  storage	
  
7.   Ethics	
  of	
  informaBon	
  –	
  Cita0on,	
  a]ribu0on,	
  plagiarism	
  
8.   CommunicaBon	
  –	
  presenta0ons,	
  wri0ng	
  styles,	
  digital	
  media	
  
9.   Synthesis	
  –	
  formula0ng	
  research	
  ques0ons,	
  framing	
  problems	
  
10.   Lifelong	
  learning	
  –	
  growth	
  through	
  reading,	
  wri0ng,	
  cri0cal	
  

analysis	
  
	
  
Source:	
  Coonan,	
  E.	
  and	
  Secker,	
  J.	
  (2011).	
  



Library	
  literature	
  
Project	
  InformaBon	
  Literacy	
  –	
  Assignments	
  
research	
  
	
   •  Quota0ons	
  from	
  Head	
  A.	
  J.	
  and	
  Eisenberg,	
  M.	
  B.	
  

(2010):	
  
	
  

	
  “Few	
  of	
  the	
  handouts	
  in	
  our	
  sample	
  peeled	
  back	
  
	
  the	
  layers	
  of	
  the	
  knowledge	
  produc0on	
  process	
  
	
  and	
  what	
  it	
  meant	
  in	
  the	
  academic	
  environment,…	
  
	
  (p26)”	
  



Library	
  literature	
  
Project	
  InformaBon	
  Literacy	
  –	
  The	
  tacit	
  in	
  
assignments	
  
	
   •  Most	
  assignments	
  ask	
  for	
  a	
  standard	
  research	
  paper	
  (83%)	
  
•  54%	
  expect	
  students	
  to	
  choose	
  their	
  own	
  topic	
  
•  43%	
  men0on	
  use	
  of	
  library	
  databases	
  generally	
  but	
  lack	
  more	
  detail	
  

(only	
  14%	
  recommend/suggest	
  specific	
  databases)	
  
•  Only	
  one	
  in	
  four	
  handouts	
  explains	
  how	
  and	
  why	
  to	
  evaluate	
  the	
  

authority	
  of	
  a	
  research	
  source	
  
•  Few	
  handouts	
  give	
  guidance	
  with	
  respect	
  to	
  use	
  of	
  freely	
  accessible	
  

Internet	
  sources	
  
•  Plagiarism	
  addressed	
  in	
  cursory	
  fashion	
  (86%)	
  -­‐	
  emphasis	
  on	
  

consequences	
  of	
  academic	
  dishonesty	
  

Source:	
  Head,	
  A.J.	
  and	
  Eisenberg,	
  J.B.	
  (2010).	
  
	
  



Faculty	
  members’	
  concepBons	
  of	
  academic	
  
literacy	
  instrucBon	
  	
  
	
  

Faculty	
  focus	
  groups	
  at	
  York	
  University	
  	
  
• Four	
  groups	
  with	
  a	
  total	
  of	
  18	
  par0cipants	
  
• Summer	
  2012	
  

	
  
Included	
  Faculty	
  of	
  Liberal	
  Arts	
  &	
  Social	
  Sciences,	
  Faculty	
  
of	
  Health,	
  Faculty	
  of	
  Science	
  &	
  Engineering	
  
	
  
Department	
  Chairs	
  nominated	
  par0cipants	
  from	
  	
  
General	
  Educa0on	
  courses	
  or	
  core	
  first/second	
  year	
  
courses	
  
	
  
Facilitated	
  by	
  Rebecca	
  Katz	
  

• Outside	
  literacy	
  studies	
  scholar	
  
 
 
 
 
 
 
 
 
 
 
 



 
 

Plagiarism	
  oYen	
  idenBfied	
  as	
  being	
  connected	
  
to	
  students’	
  lack	
  of	
  academic	
  literacy	
  skills,	
  
and	
  a	
  great	
  deal	
  of	
  concern	
  expressed	
  about	
  
this	
  issue	
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

“The	
  fire	
  that	
  we	
  had	
  to	
  put	
  out	
  was	
  plagiarism…
What	
  was	
  discovered	
  was…they	
  think	
  wri0ng	
  a	
  paper	
  
is	
  copying	
  stuff	
  and	
  edi0ng	
  it.	
  So	
  we	
  spend	
  the	
  12	
  
weeks	
  [dealing	
  with	
  ques0ons	
  like]	
  Why	
  are	
  we	
  at	
  
university?	
  What	
  is	
  wri0ng	
  a	
  paper	
  all	
  about?...What	
  
is	
  academia?	
  
	
  

	
  Health	
  Studies	
  Professor	
  



But,	
  parBcipants	
  speak	
  about	
  research	
  as	
  
a	
  recursive,	
  iteraBve	
  process	
  and	
  see	
  role	
  
for	
  selves	
  in	
  scaffolding	
  the	
  process 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

“And	
  I	
  used	
  to	
  think	
  my	
  job	
  was	
  to	
  deliver	
  
content.	
  It’s	
  not	
  about	
  content…[It’s	
  about]	
  
process,	
  process	
  and	
  psychological	
  support.	
  I	
  
teach	
  them	
  to	
  learn	
  how	
  to	
  learn.”	
  
	
  

	
  English	
  Professor	
  



Define very specific narrow role for 
librarians around search and 
retrieval  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

	
  
	
  
	
  

“The	
  seminar	
  with	
  the	
  librarian.	
  That’s	
  the	
  one	
  I’ve	
  used	
  the	
  
most….So	
  then	
  we	
  go	
  to	
  the	
  library…he	
  gears	
  his	
  li]le	
  thing	
  to	
  
the	
  topics	
  of	
  the	
  course	
  and	
  then	
  really	
  helps	
  them…It	
  becomes	
  
a	
  three	
  hour	
  thing…They	
  come	
  out	
  working	
  on	
  their	
  own	
  topic…
He	
  goes	
  through	
  all	
  the	
  steps	
  with	
  explaining	
  the	
  databases	
  and	
  

the	
  different	
  types	
  of	
  databases	
  and	
  how	
  to	
  access	
  them.”	
  
	
  

Literature	
  and	
  Language	
  Professor	
  
	
  
	
  



Implementing what we  learned: 

 
 
 
 
 

  
 
 
 

•  Collaborative programming models (Learning 
Commons/Teaching Commons) 
 
•  Organizational structure 
•  Course Design @ York 

Academic Literacies for Course Design forms half a day in 
a two day event 

•  SPARK (Student Papers and Academic 
Research Kit) http://www.yorku.ca/spark  



 
 
 
 
 

  
 
 
 

LC	
  Partners:	
  Libraries,	
  Career	
  Centre,	
  	
  
Learning	
  Skills,	
  and	
  Wri0ng	
  Department	
  

Wri0ng	
  

Learning	
  
Skills	
  

Library	
  
Research	
  
and	
  Info	
  
Skills	
  



 
 
 
 
 

  
 
 
 

Learning	
  
Commons	
  
Steering	
  

Commi]ee	
  

Workshops	
  
Subcommi]ee	
  

Virtual	
  Learning	
  
Commons	
  

Faculty	
  
Subcommi)ee	
  



Course Design For Academic Literacies at York: 
Program elements 

 
 
 

  
 
 
 

 
Describe academic literacy 
 
Describe tacit processes in research, reading and writing 
 
Unpack the “taken-for-granted” with detailed examples of 
what we may be assuming in terms of skills required for a 
research assignment 

  - Reading 
  - Writing 
  - Library Research 

 
 

  
 



Course Design For Academic Literacies at York: 
Program elements 
 

Model best practices grounded in issue or area faculty 
care about, e.g. critical reading, plagiarism 
 
Model principles of good assignment design 
scaffolding/staging 
 
Share sample templates, activities and worksheets 

 - Annotated bibliography example 
 - SPARK faculty module resources 

 
Encourage them to share and remodel 
own course goals and assignments 



Annotated bibliography: Multiple skills addressed 

Project	
  explora0on	
  

Understand	
  and	
  iden0fy/
dis0nguish	
  source	
  types	
  

correctly	
  

Search	
  effec0vely	
  
for	
  academic	
  
materials	
  

Scan	
  sources	
  for	
  
relevance	
  

Analyze	
  and	
  
evaluate	
  
sources	
  

Draw	
  
connec0ons	
  

among	
  
sources	
  

Dras	
  cri0cal	
  
annota0ons	
  

Cite	
  
Materials	
  
properly	
  



Introducing SPARK 
 



SPARK: Faculty Module   Coming soon! 
 



Annotated bibliography and critical library and 
information research skills 
 

Develops ability to: 
 
•  Understand and distinguish different source types 

correctly 
•  Search effectively for academic materials 
•  Analyze and evaluate sources found 
•  Cite materials properly 

All of this addressed in SPARK through content, 
including videos and mini quizzes, and through 
resources (checklists, guides, worksheets etc.) 



Introducing SPARK 
http://www.yorku.ca/spark 
 



Annotated bibliography and critical reading and 
writing skills 
 

Develops ability to: 
 
•   Quickly scan reading material, looking for 

relevance to the research question, main 
argument and conclusion 

•  Recognize arguments and evidence within 
resources 

•  Integrate ideas from multiple resources 



Annotated bibliography and critical reading and 
writing skills 
 

Reading 
SPARK example: SQ4R in “Effective Reading 
Strategies” module  
 
 
Writing 
SPARK example: Peer Review Guide in 
“Revising Your Arguments” module 
 
http://www.yorku.ca/spark 
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Key	
  sources	
  that	
  informed	
  our	
  presentaBon	
  
	
  



QuesBons	
  or	
  Comments?	
  
	
  


