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•  What	
  is	
  SPARK?	
  
•  SPARK	
  is	
  an	
  online	
  tool	
  that	
  helps	
  students	
  to	
  iden2fy	
  and	
  
develop	
  the	
  skills	
  required	
  to	
  write	
  academic	
  essays.	
  	
  

•  SPARK	
  is	
  divided	
  into	
  thirteen	
  modules,	
  each	
  taking	
  8-­‐10	
  
minutes	
  to	
  complete.	
  	
  

•  SPARK	
  describes	
  strategies	
  for	
  such	
  skills	
  as	
  2me	
  management,	
  
library	
  research,	
  academic	
  reading,	
  and	
  revising	
  essay	
  draJs.	
  

•  hKp://www.yorku.ca/spark 	
  	
  
•  Student’s	
  view	
  
•  Instructor’s	
  guide	
  

	
  



Why	
  use	
  SPARK?	
  
	
  
• 	
  	
  Entering	
  the	
  academic	
  culture	
  

• 	
  	
  Academic	
  reading	
  
• 	
  	
  Informa2on	
  literacy	
  
• 	
  	
  Academic	
  wri2ng	
  



Theore5cal	
  background	
  for	
  use	
  of	
  SPARK	
  

•  Sociocultural	
  ideas	
  of	
  learning	
  	
  
•  Discourse	
  communi2es	
  
•  Appren2ceship	
  

•  Developmental	
  and	
  systemic	
  processes	
  
•  Metacogni2on	
  
•  Reflec2on	
  
•  Scaffolding	
  

•  Academic	
  literacy	
  embedded	
  within	
  	
  
•  Curriculum	
  
•  Disciplinary	
  contexts	
  



Making	
  the	
  implicit	
  explicit	
  

•  Many	
  students	
  are	
  strangers	
  to	
  the	
  expecta2ons	
  and	
  
conven2ons	
  of	
  the	
  academic	
  community.	
  	
  

•  Understanding	
  an	
  assignment	
  is	
  itself	
  a	
  complex	
  skill	
  
involving	
  many	
  components	
  that	
  instructors	
  might	
  well	
  
take	
  for	
  granted	
  as	
  known	
  by	
  all	
  students,	
  for	
  example:	
  	
  
•  recognizing	
  that	
  assignments	
  have	
  pedagogical	
  purposes	
  and	
  
that	
  addressing	
  these	
  purposes	
  is	
  important	
  

•  dis2nguishing	
  between	
  instruc2ons	
  that	
  call	
  for	
  descrip2on	
  and	
  
those	
  that	
  call	
  for	
  analysis,	
  similarly	
  for	
  explana2on	
  and	
  
argument	
  

•  recognizing	
  the	
  components	
  of	
  an	
  assignment	
  and	
  planning	
  an	
  
appropriate	
  schedule	
  to	
  complete	
  them	
  



Making	
  the	
  implicit	
  explicit	
  

•  Academics	
  regard	
  library	
  research	
  as	
  a	
  non-­‐linear	
  
process	
  with	
  a	
  large	
  degree	
  of	
  ambiguity	
  and	
  serendipity.	
  
They	
  are	
  familiar	
  with	
  the	
  areas	
  in	
  which	
  they	
  search,	
  
easily	
  follow	
  cita2on	
  trails	
  and	
  “fully	
  expect	
  that	
  they	
  
may	
  have	
  to	
  make	
  several	
  passes	
  through	
  the	
  literature	
  
as	
  their	
  ideas	
  firm	
  up”	
  (Leckie,	
  1996).	
  

•  Beginning	
  students	
  follow	
  a	
  linear	
  process	
  of	
  sta2ng	
  a	
  
topic,	
  entering	
  search	
  terms	
  in	
  a	
  database,	
  and	
  assuming	
  
there	
  is	
  nothing	
  available	
  on	
  the	
  topic	
  if	
  the	
  first	
  results	
  
are	
  not	
  relevant	
  to	
  their	
  interests.	
  



Making	
  the	
  implicit	
  explicit	
  

•  Academics	
  know	
  that	
  reading	
  is	
  strategic,	
  assess	
  the	
  
material	
  in	
  terms	
  of	
  arguments,	
  and	
  have	
  the	
  confidence	
  
“to	
  skim	
  over	
  large	
  chunks	
  of	
  irrelevant	
  
material”	
  (Haggis,	
  2006).	
  

•  Beginning	
  students	
  are	
  more	
  likely	
  to	
  see	
  reading	
  as	
  a	
  
linear	
  search	
  for	
  factual	
  informa2on,	
  all	
  of	
  more	
  or	
  less	
  
equal	
  importance,	
  for	
  later	
  recall.	
  



Making	
  the	
  implicit	
  explicit	
  

•  Academics	
  conceptualize	
  wri5ng	
  as	
  a	
  recursive	
  process	
  
of	
  formula2ng	
  and	
  refining	
  an	
  argument.	
  It	
  is	
  based	
  in	
  
claims,	
  evidence,	
  counterclaims,	
  and	
  rebuKals.	
  DraJing	
  
is	
  a	
  part	
  of	
  the	
  learning	
  process.	
  	
  

•  Beginning	
  students	
  are	
  more	
  likely	
  to	
  see	
  wri5ng	
  as	
  a	
  
linear	
  repor2ng	
  of	
  factual	
  informa2on.	
  Arguments	
  
belong	
  to	
  others,	
  and	
  they	
  are	
  reported	
  as	
  pieces	
  of	
  
informa2on.	
  DraJing	
  is	
  seen	
  as	
  adding/dele2ng	
  
informa2on	
  and	
  fixing	
  errors.	
  



Using	
  specific	
  SPARK	
  modules	
  

•  Each	
  SPARK	
  module	
  addresses	
  a	
  specific	
  topic	
  and	
  
includes	
  a	
  number	
  of	
  resources	
  that	
  can	
  be	
  used	
  either	
  in	
  
tandem	
  with	
  the	
  module	
  or	
  independently.	
  

•  Assess	
  what	
  skills	
  are	
  most	
  central	
  to	
  successful	
  
comple2on	
  of	
  your	
  course	
  and	
  match	
  these	
  against	
  the	
  
content	
  of	
  the	
  SPARK	
  modules.	
  	
  

•  Some	
  courses	
  will	
  benefit	
  from	
  aKen2on	
  to	
  all	
  the	
  
modules,	
  while	
  others	
  might	
  focus	
  on	
  a	
  smaller	
  selec2on	
  
of	
  the	
  modules.	
  



Using	
  specific	
  SPARK	
  modules	
  

•  Books,	
  Journals	
  and	
  More	
  
•  This	
  module	
  will	
  help	
  your	
  students	
  to	
  understand	
  the	
  
characteris2c	
  features	
  of	
  different	
  types	
  of	
  informa2on	
  sources	
  
including	
  books,	
  journals,	
  newspapers,	
  government	
  
informa2on,	
  free	
  web	
  resources	
  and	
  more.	
  	
  

•  The	
  module	
  provides	
  guidance	
  on	
  choosing	
  appropriate	
  
resources	
  for	
  par2cular	
  tasks,	
  including	
  2ps	
  on	
  when	
  and	
  why	
  
to	
  use	
  scholarly	
  versus	
  popular	
  informa2on	
  sources.	
  



Using	
  specific	
  SPARK	
  modules	
  

•  Gathering	
  and	
  No2ng	
  Ideas	
  
•  This	
  SPARK	
  module	
  will	
  help	
  your	
  students	
  develop	
  the	
  
fundamental	
  art	
  of	
  good	
  note-­‐taking,	
  including	
  drawing	
  
connec2ons	
  among	
  the	
  resources	
  they	
  consider.	
  

•  In	
  addi2on	
  to	
  strategies	
  for	
  gathering	
  and	
  no2ng	
  ideas,	
  the	
  
module	
  includes	
  2ps	
  on	
  organizing	
  the	
  ideas	
  noted,	
  crea2ng	
  
graphic	
  representa2ons	
  of	
  them,	
  and	
  using	
  them	
  to	
  develop	
  a	
  
structure	
  and	
  argument	
  for	
  one’s	
  essay.	
  



Using	
  specific	
  SPARK	
  modules	
  

• 	
  	
  Wri2ng	
  Strategies	
  



Assignment	
  design	
  principles:	
  
Construc5ve	
  alignment	
  

Goal	
  

•  Literacy	
  
goals	
  

•  Content	
  
goals	
  

Ac2vity	
  

•  Comple2on	
  
of	
  a	
  task	
  
based	
  on	
  a	
  
SPARK	
  
resource	
  

Evalua2on	
  
Criteria	
  

•  Process	
  
criteria	
  

•  Content	
  
criteria	
  



Assignment	
  design	
  principles:	
  
Break	
  out	
  and	
  sequence	
  

Select	
  &	
  
summarize	
  
an	
  ar2cle	
  

Compare	
  
two	
  ar2cles	
  

Cri2cal	
  
Analysis	
  

Other	
  
aspects	
  of	
  

the	
  
process	
  

Iden2fy	
  
features	
  of	
  

an	
  
assigned	
  
ar2cle	
  



Project	
  explora2on	
  

Understand	
  and	
  iden2fy/
dis2nguish	
  source	
  types	
  

correctly	
  

Search	
  effec2vely	
  
for	
  academic	
  
materials	
  

Scan	
  sources	
  for	
  
relevance	
  Analyze	
  

and	
  
evaluate	
  
sources	
  

Draw	
  
connec2ons	
  

among	
  sources	
  

DraJ	
  cri2cal	
  
annota2ons	
  

Cite	
  
Materials	
  
properly	
  

Assignment	
  design	
  principles:	
  
Break	
  out	
  &	
  sequence	
  

Annotated	
  Bibliography	
  



Using	
  specific	
  SPARK	
  resources	
  
 PARCA 
 
Learning Goal: Practice evaluating potential resources 
for an essay. 
 
Activity: Using PARCA worksheet, take 10 minutes to 
assess a potential source. Discuss results and 
strategies adopted with a peer. 
 
Assessment: Peer assess in pairs in relation to a list 
of relevant points provided by instructor. 
 



Reminder:	
  Making	
  the	
  implicit	
  explicit	
  

•  Leckie	
  (1996)	
  says	
  instructors	
  oJen	
  operate	
  in	
  “expert	
  
researcher”	
  mode	
  when	
  designing	
  assignments,	
  giving	
  
instruc2ons,	
  and	
  seing	
  expecta2ons	
  –	
  leaving	
  implicit	
  
much	
  that	
  is	
  unfamiliar	
  to	
  the	
  novice.	
  

•  Head	
  &	
  Eisenberg	
  (2010)	
  collected	
  numerous	
  samples	
  of	
  
assignment	
  handouts	
  and	
  found	
  that	
  “Few	
  of	
  the	
  
handouts	
  in	
  our	
  sample	
  peeled	
  back	
  the	
  layers	
  of	
  the	
  
knowledge	
  produc2on	
  process	
  and	
  what	
  it	
  meant	
  in	
  the	
  
academic	
  environment	
  …”	
  (p26).	
  



Making	
  the	
  implicit	
  explicit:	
  A	
  cau5on	
  

•  Much	
  of	
  what	
  is	
  implicit	
  in	
  academic	
  work	
  is	
  process	
  

•  As	
  Haggis	
  says,	
  “Process	
  can	
  not	
  be	
  ‘delivered’,	
  it	
  can	
  only	
  be	
  
described,	
  discussed,	
  compared,	
  modelled	
  and	
  
prac2sed”	
  (p532)	
  

•  SPARK	
  provides	
  numerous	
  resources	
  suited	
  to	
  these	
  ac2vi2es	
  

	
  	
  	
  



Using	
  specific	
  SPARK	
  resources	
  

•  The	
  SPARK	
  resources	
  are	
  excellent	
  for	
  ac2vi2es	
  designed	
  
•  to	
  make	
  the	
  implicit	
  explicit	
  
•  to	
  promote	
  awareness	
  of	
  and	
  reflec2on	
  on	
  the	
  processes	
  
involved	
  in	
  academic	
  work	
  

•  to	
  develop	
  skill	
  with	
  respect	
  to	
  those	
  processes	
  
	
  

•  The	
  SPARK	
  resources	
  can	
  be	
  modified	
  to	
  suit	
  your	
  course	
  
	
  

•  Addi2onal	
  examples	
  of	
  resources	
  
	
  



Using	
  specific	
  SPARK	
  resources	
  

•  SQ4R	
  
•  Instructor’s	
  Guide	
  

•  Peer	
  Feedback	
  Worksheet	
  	
  
•  Instructor’s	
  Guide	
  
	
  

•  A	
  sample	
  of	
  one	
  person’s	
  wri2ng	
  process	
  
•  Instructor’s	
  Guide	
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